Executive Summary School Accountability Report Card, 2009-10
Edgewood Center (Edgewood NPS)
Address:
1801 Vicente Street, San Francisco,  CA  94116

Phone:

415-681-3211
Principal:
Gussie Falleder



Grade Span:
K-12
This executive summary of the School Accountability Report Card (SARC) is intended to provide parents and community members with a quick snapshot of school accountability. The data presented in this report are reported for the 2009-2010 school year, except the School Finances and School Completion data that are reported for the 2007-08 school year. For additional information about the school, parents and community members should review the entire SARC or contact the school principal or the district office.

	About This School

	Edgewood NPS is certified to provide services for high need students in grades K-12.  Our students have been unsuccessful in public schools due to severe behavioral and mental health issues. Students may be “day students (who live in the community)” or residential students who stay in one of Edgewood’s three residential "cottages."  Staff work closely with each student and his or her family in an individualized manner to foster the emotional, social, and academic skills necessary to progress towards the goal of transition from Edgewood to a less restrictive school placement. 


	


	Student Enrollment

Group

Enrollment

Number of students

91
African American

42%

American Indian or Alaska Native

2%

Asian

4%

Filipino

4%

Hispanic or Latino

20%

Pacific Islander

1%

White (not Hispanic)

26%

Multiple or No Response

0%

Socioeconomically Disadvantaged

80%

English Learners

2%

Students with Disabilities

100%


	
	Teachers

Indicator

Teachers

Teachers with full credential

100%

Teachers without full credential

0%

Teachers Teaching Outside

  Subject Area of Competence

0%

Misassignments of Teachers

  of English Learners

0%

Total Teacher Misassignments 

0%




	Student Performance
Subject

Students Proficient

and Above on

California

Standards Tests

English-Language Arts

1%

Mathematics

1%

Science

1%

History-Social Science

1%


	
	Academic Progress
Indicator
Result
2009 Growth API Score 

  (from 2009 Growth API Report)
n/a
Statewide Rank 

  (from 2008 Base API Report)
n/a
2009-10 Program Improvement 

  Status (PI Year)

n/a



School Facilities

	Summary of Most Recent Site Inspection

	School is in excellent condition and  fully maintained.



	Repairs Needed

	None noted.




	Corrective Actions Taken or Planned

	None noted.




	Curriculum and Instructional Materials

Core Curriculum Areas

Pupils Who Lack

Textbooks and

Instructional

Materials

Reading/Language Arts

0%

Mathematics

0%

Science

0%

History-Social Science

0%

Foreign Language

n/a
Health

0%

Visual and Performing Arts

0%

Science Laboratory Equipment

  (grades 9-12)

n/a

	
	School Finances

Level

Expenditures

Per Pupil

(Unrestricted

Sources Only)

School Site

$178.00/day
District (same category schools)
About $170.00/day
State

Not available


	School Completion

Indicator

Result

Graduation Rate

Short term high school program. 
No 12th graders.

	
	Postsecondary Preparation

Measures

Percent

Pupils Who Completed a Career

  Technical Education Program and

  Earned a High School Diploma

0%

Graduates Who Completed All

  Courses Required for University of

  California or California State

  University Admission

0%




	NAEP Reading, Grade 4
Level

Result

Average Scale Score – State

n/a
Average Scale Score – National

n/a

Achievement Level – Basic

n/a
Achievement Level – Proficient

n/a
Achievement Level – Advanced

n/a

	
	NAEP Reading, Grade 8

Level

Result

State Average Scale Score

n/a

Average Scale Score - National

n/a

Achievement Level - Basic

n/a

Achievement Level - Proficient

n/a

Achievement Level - Advanced

n/a



	NAEP Mathematics, Grade 4
Level

Result

Average Scale Score – State

n/a

Average Scale Score – National

n/a

Achievement Level – Basic

n/a

Achievement Level – Proficient

n/a

Achievement Level – Advanced

n/a


	
	NAEP Mathematics, Grade 8

Level

Result

State Average Scale Score

n/a

Average Scale Score - National

n/a

Achievement Level - Basic

n/a

Achievement Level - Proficient

n/a

Achievement Level - Advanced

n/a




National Assessment of Educational Progress (NAEP)
NOT APPLICABLE TO EDGEWOOD NPS

	School Accountability Report Card

Reported for School Year 2008-09
Published During 2009-10


The School Accountability Report Card (SARC), which is required by law to be published annually, contains information about the condition and performance of each California public school. More information about SARC requirements is available on the California Department of Education (CDE) SARC Web page at http://www.cde.ca.gov/ta/ac/sa/. For additional information about the school, parents and community members should contact the school principal or the district office.
I. Data and Access

DataQuest

DataQuest is an online data tool located on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/ that contains additional information about this school and comparisons of the school to the district, the county, and the state. Specifically, DataQuest is a dynamic system that provides reports for accountability (e.g. Academic Performance Index [API], Adequate Yearly Progress [AYP], test data, enrollment, graduates, dropouts, course enrollments, staffing, and data regarding English learners.

Internet Access
Internet access is available at public libraries and other locations that are publicly accessible (e.g., the California State Library). Access to the Internet at libraries and public locations is generally provided on a first-come, first-served basis. Other use restrictions include the hours of operation, the length of time that a workstation may be used (depending on availability), the types of software programs available on a workstation, and the ability to print documents.

II. About This School
Contact Information (School Year 2009-10)
This section provides the school’s contact information.

	School
	District

	School Name
	Edgewood NPS

(Edgewood Center for Children )
	District Name
	San Francisco Unified School District

	Street
	1801 Vicente St.
	Phone Number
	

	City, State, Zip
	San Francisco, CA.  94116
	Web Site
	

	Phone Number
	(415) 681-3211
	Superintendent
	

	Principal
	Gussie Falleder
	E-mail Address
	

	E-mail Address
	gussief@edgewoodcenter.org
	CDS Code
	


School Description and Mission Statement (School Year 2009-10)
This section provides information about the school, its programs and its goals.


	


Opportunities for Parental Involvement (School Year 2009-10)
This section provides information about opportunities for parents to become involved with school activities.  

	Guiding Value:  Family Voice and Choice
· Family and youth/child perspectives are a high priority and elicited during all phases of care. 

· Planning is grounded in family members’ perspectives.  Our “Care Teams” strive to provide options and choices that  reflect each family’s values and preferences.

· A major goal for each child/youth is to engage an identified “family” (whether or not it’s the immediate biological family), and foster that family’s ability to actively carry out the central care and support role for the child.

The Care Team

A child/youth’s Care Team is a gathering of people from the family, family friends, and professional service providers as a team to develop an overarching framework for the care that Edgewood provides.  This team will meets at least quarterly to update and assess progress towards care goals.. 

Overarching Care Goals
Care Team meetings are structured so that ALL perspectives- even ones that might conflict- are factored in to the group’s decisions.  Organizational development approaches are used in order to create plans that include the wisdom and perspective of all members of the care team.  

Overarching care goals (also referred to as “long-term goals”) established by a care team represent what the Care Team would like to see accomplished as a result of the care provided by Edgewood.  The process of determining these goals in the context of the care team helps clarify the purpose of specific services, as well as the preparations the family is making to make the home safe, healthy, and happy.  From the day of intake forward, these goals effectively represent a discharge plan.  




Student Enrollment by Grade Level (School Year 2009-10)
This table displays the number of students enrolled in each grade level at the school.

	Grade Level
	Number of Students
	Grade Level
	Number of Students

	Kindergarten
	0
	Grade 8
	10

	Grade 1
	3
	Ungraded Elementary
	0

	Grade 2
	1
	Grade 9
	14

	Grade 3
	9
	Grade 10
	3

	Grade 4
	5
	Grade 11
	2

	Grade 5
	11
	Grade 12
	0

	Grade 6
	13
	Ungraded Secondary
	0

	Grade 7
	22
	Total Enrollment
	93


Student Enrollment by Group (School Year 2009-2010)
This table displays the percent of students enrolled at the school who are identified as being in a particular group.

	Group
	Percent of

Total Enrollment
	Group
	Percent of

Total Enrollment

	African American
	42%
	White (not Hispanic)
	26%

	American Indian or Alaska Native
	2%
	Multiple or No Response
	0%

	Asian
	4%
	Socioeconomically Disadvantaged
	80%

	Filipino
	4%
	English Learners
	2%

	Hispanic or Latino
	20%
	Students with Disabilities
	100%

	Pacific Islander
	1%
	
	


Average Class Size and Class Size Distribution 
This table displays, by grade level, the average class size and the number of classrooms that fall into each size category (a range of total students per classroom).
	Grade

Level
	2007-08
	Grade

Level
	2008-09 
	
	2009-2010 

	
	Avg.

Class

Size
	Number of

Classrooms with at Least One Student in Grade Level Range (mixed grade classrooms)
	
	Avg.

Class

Size
	Number of

Classrooms with at Least One Student in Grade Level Range (mixed grade classrooms)
	Grade Level
	Avg.

Class

Size
	Number of

Classrooms with at Least One Student in Grade Level Range (mixed grade classrooms)

	
	
	1-20
	21-32
	33+
	
	
	1-20
	21-32
	33+
	
	
	1-20
	21-32
	33+

	1-4
	11
	2
	n/a
	1-4
	12
	1
	n/a
	1-4
	9
	2
	n/a

	4-6
	12
	3
	
	4-6
	7
	2
	
	4-6
	7
	3
	

	6-9
	8
	3
	
	7
	8
	3
	
	7
	10
	3
	

	8-10
	7
	3
	
	8-10
	  8.5
	2
	
	8-9
	9.5
	1
	

	11-12
	n/a
	
	
	11-12
	n/a
	1
	
	9-12
	10
	1
	


III. School Climate

School Safety Plan (School Year 2009-10)
This section provides information about the school's comprehensive safety plan.

	The staff at Edgewood Center for Children and Families seek at all times to safely, respectfully, and effectively shape appropriate behavior and conduct among enrolled children and youth clients. Risk behavior management policy addresses: (1) philosophy and preventive methods of influencing children’s behavior, especially aggressive, injurious, disruptive, run-away, provocative or otherwise out-of-control behavior; (2) the process for obtaining informed consent from parents or legal guardians for the use of agency approved risk behavior management procedures; (3) staff training and supervision regarding risk behavior management; (4) the conditions under which restrictive procedures might be both necessary and in the best interests of the child; (5) restrictive behavior management procedures, therapeutic considerations, and monitoring/reporting requirements; (6) prohibited forms of discipline and treatment; and, (7) quality assurance for risk behavior management.

Risk Behavior Prevention Philosophy

It is the philosophy of Edgewood Center for Children and Families (ECCF) to attempt to prevent children’s aggressive, injurious, disruptive, run-away, provocative, or otherwise out-of-control behavior. The first line of prevention is careful consideration of the risks and dangers posed to a child, other children, employees, and the neighboring community when admitting children into open -- unfenced and unlocked -- treatment settings or service programs. Careful assessment of children’s potential for dangerous behavior and the capacity of ECCF programs to manage and decrease such behavior occur during the intake process, and weigh heavily in admission decisions. 

The second line of prevention is thorough and effective employee orientation to, and training regarding risk behavior management policies and best practices (see section below regarding staff training). In tandem with this, all children and youth are educated to agency expectations of positive behavior. Early in their stay at Edgewood, children and youth are oriented to, and sign, Children’s Responsibilities and Children’s Rights forms that clearly spell out acceptable standards of behavior by children and staff. Social skills training, including conflict resolution, is a core component of intensive service programs, such as day treatment and residential care.

The third line of prevention is the relationships, understanding, rapport, and therapeutic interventions achieved with children and youth clients, singularly and in groups, which are the cornerstone of effective treatment at Edgewood Center for Children and Families. Thorough knowledge of each child’s psychological and developmental situation and potential behaviors, both positive and negative, emerge through careful history taking, clinical assessment, therapeutic bonding, ongoing monitoring of the treatment process, and vigilant supervision of the child’s daily activity, behavior, and psychological condition.

The fourth line of prevention is the effective -- specifically focused and consistent -- use of positive behavior management strategies as indicated in children’s Behavioral Support Plans and as part of approved therapy, classroom, recreational, milieu, or support groups. Positive behavior management includes environmental arrangement (e.g., removing negative stimuli, staff switching), time-structuring activities, immediate positive reinforcement, positive reinforcement contingencies (e.g., privileges and rewards), redirection, time-away, or time-out strategies, planned ignoring, non-punitive behavior inhibition, and the use of safe natural consequences for undesired behavior. An essential aspect of positive behavior management is teaching children self-control through age and developmentally appropriate replacement behaviors, behavioral contracting, self-monitoring, self-evaluation, and self-administered consequences. All of the above non-physical methods of behavior management are known to be safe and effective when used in the context of attentive and caring relationships and are described in detail by numerous authorities on children’s behavior management.
The fifth and final line of prevention embraced by Edgewood Center for Children and Families involves the study and evaluation of incidents of risk behavior as part of ongoing quality management. Different kinds of risk behavior – for example, assaults on staff, assaults on peers, suicidal thoughts or gestures, runaways, and incidences of sexual acting-out -- are routinely tracked, analyzed, and reviewed with particular attention to the antecedents, correlates, and predictors of such behavior for both individuals and groups of children.

Staff Training and Supervision in Behavior Management


Only those staff who have participated in no less than 16 hours of agency training in the philosophy and practice of restrictive behavior management can apply restrictive behavior management procedures with children in care at Edgewood. The type of emergency intervention and restrictive behavior management training staff receive is called Handle With Care (HWC).  HWC is reviewed and approved by the California State Department of Community Care Licensing as an appropriate, effective curriculum for employees of intensive services programs. To become a HWC instructor a person must achieve at least 24 hours of intensive training. HWC covers a wide range of basic principles and techniques for managing threatening, aggressive, and out-of-control behavior. HWC training is consistent with our agency’s risk behavior prevention philosophy because HWC promotes prevention, effective, coordinated communication among team members, including during crisis, and the safe use of restrictive methods as a last resort -- only when other interventions have failed. HWC focuses upon:

· Principles of de-escalation;

· Tension/ Stress reduction

· Effective verbal and physical presentation for staff

· Early intervention; and,

· Safe physical intervention techniques.

In addition to their initial intensive 16 hours of HWC, direct care providers participate in ongoing education, support and debriefing regarding effective behavior management as part of routine supervision and in-service reviews, 8-hours of HWC review annually.  Staff also read and sign copies of the Risk Behavior Management Policy. It is the expectation of E.C.C.F. that deviations from agency approved restrictive behavior management procedures should be reported immediately to the relevant supervisor. Negligent or intentional violations of restrictive behavior management policy and practice can result in serious consequences including termination of employment and/or civil or criminal liability.

In addition to the trainings described above, those staff responsible for checking children at designated intervals during the use of restrictive interventions (see sections on manual restraint and protective separation below) are either licensed nursing staff (during the 8-5 business week) or have achieved senior status in residential care or day treatment.  This includes the following positions: Senior Residential Counselors, Assistant Cottage Supervisors, Cottage Supervisors, Classroom Building Supervisors, or Residential/Day Program Administrators. In addition to being trained in PART, these individuals also undergo First Aide and CPR training and certification.

Conditions of Use of Restrictive Procedures

An underlying premise of all therapeutic services is the establishment of reasonable trust and security in relationships with adults and peers. For some children, this may mean the emergence of a new and different perception of others as caring and helpful -- in short, different from adults and/or peers of the past who may have disappointed, rejected, hurt, attacked, or failed to protect the child. For many children enrolled in intensive levels of service, achieving self-control, especially control over anger, aggression, and impulsive behavior, is accomplished, unfortunately, only through fits and starts characterized by repeated testing of the appropriateness, firmness, consistency, and basic kindness of caretaker behavior. It is of extreme importance to the healing process of child clients that risk behavior management – including the necessary use of restrictive procedures under certain conditions -- be conducted with thought and attention to the psychological meaning and ramifications of the interventions, and by what is to be accomplished through the use of a procedure – i.e., the achievement of child and staff safety. Within each treatment unit, a range of preventative to non-physical to physical and restrictive responses to aggressive and provocative behavior should be linked to predictable and consistent consequences for children. All behavioral interventions, including risk behavior management methods, specified as a part of a child’s Treatment Plan, and reviewed and updated according to standard agency treatment review cycles.

The use of restrictive procedures is very serious and must always be used in the best interests of the child. Restrictive procedures might be used -- and may in fact be the safest choice for children and/or staff.

  In All Circumstances,

1. To avoid the possibility of injury, least restrictive methods of intervention are always used first;

2. Restrictive procedures should always be used for the briefest periods of time necessary to calm a child so they are no longer a threat of harm to themselves or others; and, 

3. Restrictive procedures are never used as punishment or as retaliation, as a substitute for a positive behavior management program, as a means of dealing with non-threatening, non-disruptive, or non-violent behavior, for the convenience of staff.

Restrictive Procedures May Be Needed When: 

1. All available less restrictive methods of intervention, conflict resolution, and/or behavior de-escalation have been tried and failed; and,

2. A child’s behavior poses an observable immediate and/or near term threat of harm to him/her self, other children, Edgewood employees, and/or others.

3. A child is engaging in behavior that is resulting in major property destruction.

Quality Assurance Regarding Risk Behavior Management

Assurance that the system of intervention, monitoring, and reporting regarding risk behaviors -- including the use of restrictive behavior management procedures as is necessary for client and staff safety -- derives from: (a) training, supervision and the ongoing management of client care; (b) regular review and monitoring of incidents of risk behavior; and, (c) periodic in-depth analyses and revision of risk behavior management policy and practices.




Suspensions and Expulsions

This table displays the rate of suspensions and expulsions (the total number of incidents divided by the total enrollment) at the school and district levels for the most recent three-year period.*
	Rate
	School
	District

	
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10

	Suspensions
	34*
	14*
	17*
	7.5
	7.5
	**

	Expulsions
	0
	0
	0
	0.1
	0.1
	**


*Certain students have repeated incidents.  
**Information not yet available

IV. School Facilities

School Facility Conditions and Planned Improvements (School Year 2009-10)
This section provides information about the condition of the school’s grounds, buildings, and restrooms based on the most recent data available, and a description of any planned or recently completed facility improvements.
	Narrative provided by the LEA




School Facility Good Repair Status (School Year 2009-10)
This table displays the results of the most recently completed school site inspection to determine the school facility’s good repair status.
	System Inspected
	Repair Status
	Repair Needed and

Action Taken or Planned

	
	Exemplary
	Good
	Fair
	Poor
	

	Systems: Gas Leaks, Mechanical/HVAC, Sewer 
	n/a
	
	
	
	

	Interior: Interior Surfaces
	n/a
	
	
	
	

	Cleanliness: Overall Cleanliness, Pest/ Vermin Infestation
	n/a
	
	
	
	

	Electrical: Electrical
	n/a
	
	
	
	

	Restrooms/Fountains: Restrooms, Sinks/ Fountains
	n/a
	
	
	
	

	Safety: Fire Safety, Hazardous Materials
	n/a
	
	
	
	

	Structural: Structural Damage, Roofs
	n/a
	
	
	
	

	External: Playground/School Grounds, Windows/ Doors/Gates/Fences
	n/a
	
	
	
	

	Overall Rating
	
	
	
	
	n/a


V. Teachers

Teacher Credentials

This table displays the number of teachers assigned to the school with a full credential, without a full credential, and those teaching outside of their subject area of competence. Detailed information about teacher qualifications can be found on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/.
	Teachers
	Edgewood NPS
	District

	
	2007-08
	2008-09
	2009-10
	2008-09

	With Full Credential
	5
	7
	8
	3228

	Without Full Credential
	2
	0
	0
	73

	Teaching Outside Subject Area of Competence
	0
	0
	0
	0


Teacher Misassignments and Vacant Teacher Positions
This table displays the number of teacher misassignments (teachers assigned without proper legal authorization) and the number of vacant teacher positions (not filled by a single designated teacher assigned to teach the entire course at the beginning of the school year or semester). Note: Total Teacher Misassignments includes the number of Misassignments of Teachers of English Learners.

	Indicator
	2007-08
	2008-09
	2009-10

	Misassignments of Teachers of English Learners 
	5
	7
	8

	Total Teacher Misassignments 
	2
	0
	0

	Vacant Teacher Positions
	0
	0
	0


Core Academic Classes Taught by No Child Left Behind Compliant Teachers (School Year 2008-09)
This table displays the percent of classes in core academic subjects taught by No Child Left Behind (NCLB) compliant and non-NCLB compliant teachers in the school, in all schools in the district, in high-poverty schools in the district, and in low-poverty schools in the district. High poverty schools are defined as those schools with student participation of approximately 75 percent or more in the free and reduced price meals program. Low poverty schools are those with student participation of approximately 25 percent or less in the free and reduced price meals program. More information on teacher qualifications required under NCLB can be found on the CDE Improving Teacher and Principal Quality Web page at http://www.cde.ca.gov/nclb/sr/tq/.

	Location of Classes
	Percent of Classes In Core Academic Subjects

	
	Taught by

NCLB Compliant Teachers
	Taught by

Non-NCLB Compliant Teachers

	This School 
	100%
	0%

	All Schools in District 
	
	

	High-Poverty Schools in District
	
	

	Low-Poverty Schools in District
	
	


VI. Support Staff

Academic Counselors and Other Support Staff (School Year 2009-10)
This table displays, in units of full-time equivalents (FTE), the number of academic counselors and other support staff who are assigned to the school and the average number of students per academic counselor. One FTE equals one staff member working full time; one FTE could also represent two staff members who each work 50 percent of full time.
	Title
	Number of FTE

Assigned to School
	Average Number of
Students per
Academic Counselor*

	Academic Counselor
	n/a
	n/a

	Library Media Teacher (librarian)
	n/a
	n/a

	Library Media Services Staff (paraprofessional)
	n/a
	n/a

	Therapists
	n/a
	n/a

	Social Worker
	n/a
	n/a

	Nurse
	n/a
	n/a

	Speech/Language/Hearing Specialist
	n/a
	n/a

	Resource Specialist (non-teaching)
	n/a
	n/a

	Other
	n/a
	n/a


*Edgewood NPS has the following student to staff ratios with a different set of job titles/categories: Academic Counselor (for credits and transcripts) fulfilled by Vice Principal is 15:1, there is no Library Media Teacher/Services Staff though each classroom is stocked with books and various educational media is supplied on a per class basis, each student has a therapist/care manager (6 therapists for a census ranging between 60 and 65 students), all students (about 60) have all-day access to the nursing center staffed by 3 nurses, SLP are assigned on an “as eligible” basis.
VII. Curriculum and Instructional Materials

Quality, Currency, Availability of Textbooks and Instructional Materials (School Year 2009-10) 

This table displays information about the quality, currency, and availability of the standards-aligned textbooks and other instructional materials used at the school, and information about the school’s use of any supplemental curriculum or non-adopted textbooks or instructional materials.
	Core Curriculum Area
	Quality, Currency, and Availability of Textbooks and

Instructional Materials
	Percent of Pupils
Who Lack Their Own

Assigned Textbooks and/or
Instructional Materials

	Reading/Language Arts
	All students have access to state/LEA standards-aligned/adopted textbooks in new or very good condition according to their grade level with no exceptions.

 

	Mathematics
	

	Science
	

	History-Social Science
	

	Health
	

	Visual and Performing Arts
	

	Foreign Language
	Provided on an “as needed” basis.

	Science Laboratory Equipment (grades 9-12)
	Not currently offered.  Science materials available on a teacher-chosen project basis but safety concerns due to behavioral challenges preclude access to full laboratory equipment.


VIII. School Finances

Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2007-08)

This table displays a comparison of the school’s per pupil expenditures from unrestricted (basic) sources with other schools in the district and throughout the state, and a comparison of the average teacher salary at the school site with average teacher salaries at the district and state levels. Detailed information regarding school expenditures can be found on the CDE Current Expense of Education & Per-pupil Spending Web page at http://www.cde.ca.gov/ds/fd/ec/ and teacher salaries can be found on the CDE Certificated Salaries & Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/.
	Level
	Total

Expenditures

Per Pupil
	Expenditures

Per Pupil

(Supplemental /

Restricted)
	Expenditures

Per Pupil

(Basic /

Unrestricted)
	Average

Teacher

Salary

	School Site
	Varies with Services
	Varies with Services
	$38,270 (with ESY)
	$53,586*

	District
	n/a
	n/a
	
	

	Percent Difference – School Site and District
	n/a
	n/a
	
	

	State
	n/a
	n/a
	
	

	Percent Difference – School Site and State
	n/a
	n/a
	
	


*Includes Extended School Year (summer school)
Types of Services Funded (Fiscal Year 2009-10)
This section provides information about the programs and supplemental services that are provided at the school through either categorical funds or other sources.

	Program funding comes from school districts which place students at Edgewood.  Additional services (assessments by educational therapist and consultant for reading intervention programs) as well as other supplemental school needs (instructional supplies and equipment) for program improvements are funded through NCLB funding (Title 1 Neglected and Delinquent, Title 1a).
Title 1 (Neglected or Delinquent)

· Comprehensive academic achievement assessment and report for each child.

· Reading Intervention Training for teachers and classroom staff

· Math intervention assessments and curriculum

· Educational Software

· Visiting literacy arts program

Day Treatment Intensive Mental Health Services:

· Care Management

· Therapeutic Milieu (with a clinical “Treatment Manager” based in each pod)

· Individual and group Psychotherapy

· Social skill training
· Emotional self-regulation training
· Family Therapy and Family “Care Team” conferences
· Psychiatric/Medications/Nursing services




Teacher and Administrative Salaries (Fiscal Year 2007-08)

This table displays district salaries for teachers, principals, and superintendents, and compares these figures to the state averages for districts of the same type and size. The table also displays teacher and administrative salaries as a percent of a district's budget, and compares these figures to the state averages for districts of the same type and size based on the salary schedule. Detailed information regarding salaries may be found on the CDE Certificated Salaries & Benefits Web page at http://www.cde.ca.gov/ds/fd/cs/.

	Category
	District

Amount
	State Average

For Districts

In Same Category

	Beginning Teacher Salary
	$39,195
	$42,065

	Mid-Range Teacher Salary
	$60,878
	$67,109

	Highest Teacher Salary
	$77,630
	$86,293

	Average Principal Salary (Elementary)
	$95,305
	$107,115

	Average Principal Salary (Middle)
	$103,348
	$112,279

	Average Principal Salary (High)
	$98,115
	$122,532

	Superintendent Salary
	$255,000
	$216,356

	Percent of Budget for Teacher Salaries
	33%
	39%

	Percent of Budget for Administrative Salaries
	 5%
	6%


IX. Student Performance
Standardized Testing and Reporting Program
The Standardized Testing and Reporting (STAR) Program consists of several key components, including the California Standards Tests (CSTs); the California Modified Assessment (CMA), and the California Alternate Performance Assessment (CAPA). The CSTs show how well students are doing in relation to the state content standards. The CSTs include English-language arts (ELA) and mathematics in grades two through eleven; science in grades five, eight, and nine through eleven; and history-social science in grades eight, and ten through eleven. The CAPA includes ELA, mathematics in grades two through eleven, and science for grades five, eight, and ten. The CAPA is given to those students with significant cognitive disabilities whose disabilities prevent them from taking either the CSTs with accommodations or modifications or the CMA with accommodations. The CMA includes ELA for grades three through eight and science in grades five and eight and is an alternate assessment that is based on modified achievement standards. The CMA is designed to assess those students whose disabilities preclude them from achieving grade-level proficiency on an assessment of the California content standards with or without accommodations. Student scores are reported as performance levels. Detailed information regarding the STAR Program results for each grade and performance level, including the percent of students not tested, can be found on the CDE Standardized Testing and Reporting (STAR) Results Web site at http://star.cde.ca.gov. Program information regarding the STAR Program can be found in the Explaining 2008 STAR Program Summary Results to the Public guide at http://www.cde.ca.gov/ta/tg/sr/documents/starpkt5intrpts.pdf. Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small for statistical accuracy or to protect student privacy. In no case shall any group score be reported that would deliberately or inadvertently make public the score or performance of any individual student.
Standardized Testing and Reporting Results for All Students – Three-Year Comparison
This table displays the percent of students achieving at the Proficient or Advanced level (meeting or exceeding the state standards).

	Subject
	School
	District
	State

	
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10

	English-Language Arts
	Less than 1%.*
	51
	53
	Not yet available.
	46
	50
	Not yet available.

	Mathematics
	
	51
	52
	
	43
	46
	

	Science
	
	51
	52
	
	46
	50
	

	History-Social Science
	
	42
	45
	
	 36
	41
	


*Per our program description, students come to Edgewood with the purpose of making gains towards proficiency in academic categories.

**For 2008 and 2009 District and State Results please  see CDE Website for all subject scores:

2008: http://star.cde.ca.gov/star2008/ 


2009:   http://star.cde.ca.gov/star2009/
Standardized Testing and Reporting Results by Student Group – Most Recent Year
This table displays the percent of students, by group, achieving at the Proficient or Advanced level (meeting or exceeding the state standards) for the most recent testing period.

	Group
	Percent of Students Scoring at Proficient or Advanced

	
	English-
Language Arts
	Mathematics
	Science
	History-
Social Science

	African American
	Less than 1%.

Per our program description, students come to Edgewood with the purpose of making gains towards proficiency in academics.


	American Indian or Alaska Native
	

	Asian
	

	Filipino
	

	Hispanic or Latino
	

	Pacific Islander
	

	White (not Hispanic)
	

	Male
	

	Female
	

	Economically Disadvantaged
	

	English Learners
	

	Students with Disabilities
	

	Students Receiving Migrant Education Services
	n/a


California High School Exit Examination

The California High School Exit Examination (CAHSEE) is primarily used as a graduation requirement. However, the grade ten results of this exam are also used to establish the percentages of students at three proficiency levels (not proficient, proficient, or advanced) in ELA and mathematics in order to compute Adequate Yearly Progress (AYP) designations as required by the federal NCLB Act of 2001. Detailed information regarding CAHSEE results can be found at the CDE California High School Exit Examination (CAHSEE) Web site at http://cahsee.cde.ca.gov/. Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small for statistical accuracy, or to protect student privacy. In no case shall any group score be reported that would deliberately or inadvertently make public the score or performance of any individual student.
California High School Exit Examination Results for All Students – Three-Year Comparison

This table displays the percent of students achieving at the Proficient or Advanced level in ELA and mathematics.

	Subject
	School
	District
	State

	
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10

	English-Language Arts
	Less than 1%.*


	54.6%
	56.7%
	Not yet available
	52.9%
	52%
	Not yet available

	Mathematics
	
	62.2%
	63.1%
	
	 51.3%
	53.3%
	


California High School Exit Examination Results by Student Group – Most Recent Year

This table displays the percent of students, by group, achieving at each performance level in ELA and mathematics for the most recent testing period.

	Group
	English-Language Arts
	Mathematics

	
	Not

Proficient
	Proficient
	Advanced
	Not

Proficient
	Proficient
	Advanced

	All Students
	Less than 1%.

Per our program description, students come to Edgewood with the purpose of making gains towards proficiency in academic s (and emotional well-being).



	African American
	

	American Indian or Alaska Native
	

	Asian
	

	Filipino
	

	Hispanic or Latino
	

	Pacific Islander
	

	White (not Hispanic)
	

	Male
	

	Female
	

	Economically Disadvantaged
	

	English Learners
	

	Students with Disabilities
	

	Students Receiving Migrant Education Services
	n/a


California Physical Fitness Test Results (School Year 2009-10)
The California Physical Fitness Test is administered to students in grades five, seven, and nine only. This table displays by grade level the percent of students meeting the fitness standards for the most recent testing period. Detailed information regarding this test, and comparisons of a school’s test results to the district and state levels, may be found on the CDE Physical Fitness Testing Web page at http://www.cde.ca.gov/ta/tg/pf/. Note: Scores are not shown when the number of students tested is ten or less, either because the number of students in this category is too small for statistical accuracy, or to protect student privacy. In no case shall any group score be reported that would deliberately or inadvertently make public the score or performance of any individual student.
	Grade Level
	Percent of Students Meeting Fitness Standards

	
	Four of Six

Standards
	Five of Six

Standards
	Six of Six

Standards

	5
	Test given 4/5/10.  Results pending.

	7
	

	9
	


X. Accountability

Academic Performance Index

The Academic Performance Index (API) is an annual measure of the academic performance and progress of schools in California. API scores range from 200 to 1,000, with a statewide target of 800. Detailed information about the API can be found at the CDE Academic Performance Index (API) Web page at http://www.cde.ca.gov/ta/ac/ap/.
Academic Performance Index Ranks – Three-Year Comparison
This table displays the school’s statewide and similar schools API ranks. The statewide API rank ranges from 1 to 10. A statewide rank of 1 means that the school has an API score in the lowest ten percent of all schools in the state, while a statewide rank of 10 means that the school has an API score in the highest ten percent of all schools in the state. The similar schools API rank reflects how a school compares to 100 statistically matched “similar schools.” A similar schools rank of 1 means that the school’s academic performance is comparable to the lowest performing ten schools of the 100 similar schools, while a similar schools rank of 10 means that the school’s academic performance is better than at least 90 of the 100 similar schools.
	API Rank
	2006
	2007
	2008

	Statewide
	Edgewood does not participate in the API program at this time.

	Similar Schools
	


Academic Performance Index Growth by Student Group – Three-Year Comparison
This table displays, by student group, the actual API changes in points added or lost for the past three years, and the most recent API score. Note: "N/A" means that the student group is not numerically significant.

	Group
	Actual API Change
	Growth API Score

	
	2007-08
	2008-09
	2009-10
	

	All Students at the School
	Edgewood does not participate in the API program at this time.

	African American
	

	American Indian or Alaska Native
	

	Asian
	

	Filipino
	

	Hispanic or Latino
	

	Pacific Islander
	

	White (not Hispanic)
	

	Socioeconomically Disadvantaged
	

	English Learners
	

	Students with Disabilities
	


Adequate Yearly Progress

The federal NCLB Act requires that all schools and districts meet the following Adequate Yearly Progress (AYP) criteria:

· Participation rate on the state’s standards-based assessments in ELA and mathematics
· Percent proficient on the state’s standards-based assessments in ELA and mathematics
· API as an additional indicator

· Graduation rate (for secondary schools)

Detailed information about AYP, including participation rates and percent proficient results by student group, can be found at the CDE Adequate Yearly Progress (AYP) Web page at http://www.cde.ca.gov/ta/ac/ay/.

Adequate Yearly Progress Overall and by Criteria (School Year 2009-10)
This table displays an indication of whether the school and the district made AYP overall and whether the school and the district met each of the AYP criteria.

	AYP Criteria
	School
	District

	Overall
	Edgewood is not included in AYP measurement.
	*

	Participation Rate - English-Language Arts
	
	

	Participation Rate - Mathematics
	
	

	Percent Proficient - English-Language Arts
	
	

	Percent Proficient - Mathematics
	
	

	API 
	
	

	Graduation Rate
	
	


*Information not yet available.

Federal Intervention Program (School Year 2009-10)
Schools and districts receiving federal Title I funding enter Program Improvement (PI) if they do not make AYP for two consecutive years in the same content area (ELA or mathematics) or on the same indicator (API or graduation rate). After entering PI, schools and districts advance to the next level of intervention with each additional year that they do not make AYP. Detailed information about PI identification can be found at the CDE Adequate Yearly Progress (AYP) Web page at http://www.cde.ca.gov/ta/ac/ay/. 

	Indicator
	School
	District

	Program Improvement Status
	Edgewood currently receives Title 1 funding.
	*

	First Year of Program Improvement
	
	

	Year in Program Improvement
	
	

	Number of Schools Currently in Program Improvement
	
	

	Percent of Schools Currently in Program Improvement
	
	


*Information not yet available.

XI. School Completion and Postsecondary Preparation
Admission Requirements for California’s Public Universities

University of California

Admission requirements for the University of California (UC) follow guidelines set forth in the Master Plan, which requires that the top one-eighth of the state’s high school graduates, as well as those transfer students who have successfully completed specified college work, be eligible for admission to the UC. These requirements are designed to ensure that all eligible students are adequately prepared for University-level work. For general admissions requirements please visit the General Admissions Information Web page at http://www.universityofcalifornia.edu/admissions/general.html.

California State University
Admission requirements for the California State University (CSU) use three factors to determine eligibility. They are specific high school courses; grades in specified courses and test scores; and graduation from high school. Some campuses have higher standards for particular majors or students who live outside the local campus area. Because of the number of students who apply, a few campuses have higher standards (supplementary admission criteria) for all applicants. Most CSU campuses utilize local admission guarantee policies for students who graduate or transfer from high schools and colleges that are historically served by a CSU campus in that region. For general admissions requirements please visit the California State University Web page at http://www.calstate.edu/SAS/admreq.shtml.

Dropout Rate and Graduation Rate

This table displays the school’s one-year dropout rates and graduation rates for the most recent three-year period for which data are available. For comparison purposes, data are also provided at the district and state levels. Detailed information about dropout rates and graduation rates can be found on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/.

	Indicator
	School
	District
	State

	
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10
	2007-08
	2008-09
	2009-10

	Dropout Rate (1-year)
	Edgewood is a short term program and has not had any 12th graders within this 3 year period.
	4.5%*
	**
	**
	20%*
	**
	**

	Graduation Rate
	
	84.4%*
	**
	**
	68%*
	**
	**


*Remaining includes GED, 5th year seniors, special education completers, etc.
**Information not yet available.
Completion of High School Graduation Requirements
Students in California public schools must pass both the ELA and mathematics portions of the CAHSEE to receive a high school diploma. For students who began the 2008-09 school year in grade twelve this table displays by student group the percent who met all state and local graduation requirements for grade twelve completion.

	Group
	Graduating Class of 2009

	
	School
	District
	State

	All Students
	Edgewood is a short term program and had no 12th graders in 2009.
	86.4
	Information not yet available.

	African American
	
	70.7
	

	American Indian or Alaska Native
	
	70.6
	

	Asian
	
	91.5
	

	Filipino
	
	84.0
	

	Hispanic or Latino
	
	79.4
	

	Pacific Islander
	
	81.8
	

	White (not Hispanic)
	
	85.9
	

	Socioeconomically Disadvantaged
	
	84.3
	

	English Learners
	
	68.6
	

	Students with Disabilities
	
	51.1
	


*Information not yet available.
Career Technical Education Programs (School Year 2009-10)
This section provides information about the Career Technical Education (CTE) programs and lists programs offered at the school.

	Edgewood does not currently participate in the CTE program.



Career Technical Education Participation (School Year 2009-10)
This table displays information about participation in the school’s CTE programs.

	Measure
	CTE Program Participation

	Number of pupils participating in CTE


	Edgewood does not currently participate in the CTE program.  Description available at:  http://www.cde.ca.gov/ci/ct/.



	Percent of pupils completing a CTE program and earning a high school diploma


	

	Percent of CTE courses sequenced or articulated between the school and institutions of postsecondary education
	


Courses for University of California and/or California State University Admission
(School Year 2007-08)
This table displays, for the most recent year, two measures related to the school’s courses that are required for University of California (UC) and/or California State University (CSU) admission. Detailed information about student enrollment in, and completion of, courses required for UC/CSU admission can be found on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/.
	UC/CSU Course Measure
	Percent

	Students Enrolled in Courses Required for UC/CSU Admission
	All high school students are enrolled in the classes which satisfy the  “A-G CSU Required Classes System” including English (“B”), Mathematics (“C”), Science (“D”), Social Science (“A”), Visual and Performing Arts (“F”), Electives (“G”).  Foreign Language (“E”) provided as needed.

	Graduates Who Completed All Courses Required for UC/CSU Admission
	0%--Edgewood has not had any 12th graders in this 3 year period.


Advanced Placement Courses (School Year 2008-09)
This table displays, for the most recent year, the number of Advanced Placement (AP) courses that the school offered by subject and the percent of the school’s students enrolled in all AP courses. Detailed information about student enrollment in AP courses can be found on the CDE DataQuest Web page at http://dq.cde.ca.gov/dataquest/.
	Subject
	Number of

AP Courses Offered
	Percent of Students

In AP Courses

	Computer Science
	Provided on an “as needed” basis.

	English
	

	Fine and Performing Arts
	

	Foreign Language 
	

	Mathematics
	

	Science
	

	Social Science
	

	All courses
	


XII. Instructional Planning and Scheduling 
Professional Development

This section provides information on the annual number of school days dedicated to staff development for the most recent three-year period.
	Edgewood provides 34.5 hours annually for staff development most recently covering Program Development: Day Treatment Overview, Clarifying Roles, Behavior Support Management Policies and Procedures, Handle with Care Refresher, Medications and Pathology, Unifying and Healing the Treatment Team, What to Do When Your Buttons Get Pushed, Training on Teaching Sex Ed, Trauma, Handle with Care Refresher II, Power Struggles, Cultural Competency Cult Competency Topic One, STAR Testing, Co-Occurring Disorders, All Staff Meeting Agency Wide, Handle with Care Refresher III, Cultural Competency Topic Two, Disaster Preparedness, Burnout & Renewal: Internal Inoculation from External Pressure.

In addition there are teacher meetings twice monthly and individual supervision of teachers by Principal and Vice Principal on a weekly basis.  “Pod (school-based)” meeting take place every Wednesday.

Teachers with internship credentials also participate in the “teacher mentorship program” sponsored by SFUSD where teachers are visited by experienced professionals and given feedback and instruction on their lessons.

Teachers are also offered off-campus training opportunities to increase their level of expertise in their subject area.  Over the past year these trainings have included “Making Math Real,” “Wilson Reading Training Seminar,” “Literacy Summit,” and “Learning and the Brain.”




XIII. National Assessment of Educational Progress

National Assessment of Educational Progress
The National Assessment of Educational Progress (NAEP) is a nationally representative assessment of what America's students know and can do in various subject areas. Assessments are conducted periodically in mathematics, reading, science, writing, the arts, civics, economics, geography, and U.S. history. Student scores for reading and mathematics are reported as performance levels (i.e., basic, proficient, and advanced) and the participation of students with disabilities (SD) and English language learners (ELL) is reported based on three levels (identified, excluded, and assessed). Detailed information regarding the NAEP results for each grade, performance level, and participation rate can be found on the National Assessment of Educational Progress Web page at http://nces.ed.gov/nationsreportcard/.
Note: Only a sample group of California's schools and districts participate in the NAEP testing cycle. Therefore, students in any particular school or district may not be included in these results. The NAEP reflects state test results and is not reflective of either the LEA or the individual school. Comparisons of student performance on the NAEP and student performance on the Standardized Testing and Reporting (STAR) Program assessments cannot be made without an understanding of the key differences between the two assessment programs. For example, the NAEP only assesses grades four, eight and twelve and for long-term trends assesses grades nine, thirteen, and seventeen. Additionally, the NAEP only provides state test results for grades four and eight. The California Standards Tests (CSTs) are based on a different set of standards than the NAEP assessments. For example, the NAEP is not aligned with California academic content and achievement standards and, therefore, does not necessarily reflect the curriculum and instruction to which students are exposed in the classroom. The NAEP assesses reading and writing separately, while the CSTs assess English-language arts (ELA), encompassing reading as well as writing conventions, spelling, and grammar. Scores on the CSTs and other assessments are not directly comparable to those on NAEP. The averages and percentages presented are estimates based on samples of students rather than on entire populations. Finally, the questions students respond to are only a sample of the knowledge and skills covered by the NAEP frameworks. Information on the differences between NAEP and CST can be found on the CDE National Assessment of Educational Progress (NAEP) Web page at http://www.cde.ca.gov/ta/tg/nr/.

National Assessment of Educational Progress Reading and Mathematics Results by Grade Level – All Students

This table displays the scale scores and achievement levels on the National Assessment of Educational Progress Results for reading (2007) and mathematics (2009) for grades four and eight.

	Subject and Grade Level
	Average Scale Score
	Percent at Achievement Level

	
	State
	National
	Basic
	Proficient
	Advanced

	Reading 2007, Grade 4
	Edgewood is not currently included in the National Assessment of Educational Progress Reading and Mathematics Program.


	Reading 2007, Grade 8
	

	Mathematics 2009, Grade 4
	

	Mathematics 2009, Grade 8
	


National Assessment of Educational Progress Reading and Mathematics Results for Students with Disabilities and/or English Language Learners by Grade Level – All Students

This table displays the state and national participation rates on the National Assessment of Educational Progress for reading (2007) and mathematics (2009) for students with disabilities and/or English language learners for grades four and eight.

	Subject and Grade Level
	State Participation Rate
	National Participation Rate

	
	Students

With

Disabilities
	English

Language

Learners
	Students

With

Disabilities
	English

Language

Learners

	Reading 2007, Grade 4
	Edgewood is not currently included in the National Assessment of Educational Progress Reading and Mathematics Program.

	Reading 2007, Grade 8
	

	Mathematics 2009, Grade 4
	

	Mathematics 2009, Grade 8
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